
Section 5. "The Arts: An In-depth View..' is devoted to elaboration and examples of
selected content cells from the sections on dance theatre. musfc and visual arts. We
suggest possible level applications for performance objectives and sample activities.
Narratives provide additional information about content .
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DANCE

What are the movement elements and skills in dance?

.How many different ways can I move'!

.How is !hyth1n incorporated into dance'?

.How is technique used inperfonnance'?

.What dance steps can be combined to create a dance'?

Children love to move, and they learn through engagement Of the whole self They need to become literate
in the technical aspects Of dance in order to use this natural filcility as a means Of self-expression and

.,
communICatIon: .

~

Learners will:

Upper Elementary/
Middle Level

High School LevelPrimary Level

.Demonstrate ba.."ic dance
fundamentals and vocabulary
and identify underJying
principles. "

.Demonstrate a high lev~1 of
consistency and reliability in
perforn1ing technical skills.
.Create and perfonn with a
high level of technique/skill.

fdentify and clearly
demonstrate a range of
dynaJnics and movement

qua1ities.
., Demonstrate rhythmic

accuracy,

A Closer Look:

Dance education begins with an awarencs~ of the movement of the body and its' creative potential. At a
beginning leveJ, reamers become engaged in body awaJ'eness, movement exploration and skill devclopJnent
that promote recognition and appreciation ofsclfandothen;,At the middle level, beginning skills are refined

and expand~d,with ilnemphasis placed on the discovery of dynamic movement qualities, sequ~ncing and
cooperation. Advanced participants demonstrate a proficiency in a wide range of dance skills and techniques,

while advanced learners deJnonstrate mastery of these skills and techniques. Facilitators should be cognizant

ofage-appropriate ~ctivities and build upon the participants' natural inclinations.
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Primary Level
Identify locomotor skills. Write each locomotor skill on pieces of paper.
Shuffle the individual pieces of paper in a container. Pick one of the
locomotor skills at rdndom and demonstrate the skill. Demonstrate the skill
in different p:athways or at a specific tempo. Participants could then be .

grouped to combine their selected skills into a movement pattern.
RELATED QUESTIONS:
What level of technique was achieved?
How do dance and healthful living relate?

Using cooperative learning techniques, perfonn a spatial pattern. The
participants could act out the motions of painting their names using their
head a.~ a paint brush.
RELATED QUESTIONS:
What are the movement elements and skills in danc~'?
Were the goals achieved'?

Upper Elementary /Middle Level
Follow verbal cues for ethnic dances and follow the caller's c~es whiJe,

" " ...c perfol1l1ing the dance-
" ;. :" .;. .RELATED QUESTIONS:

, HoW do we create and cornmuriicate through dance'? :

What is being conmlunicated?

High School Level
Respond to music using improvisational movement When the music stops,
balance on one fulcrum each. with a partner. They should. using equal
force. have physical contact with their partner. (Fulcrum-one ba.~e of
support). "

RELA TED QUESTIONS:
How do we create and communicate through dance?
Why is this e~erience significant?

Advanced Level
Have the learners create a short dance based on a short poem. Perform the
dance to music.
RELA TED QUESTIONS:
What are .the principles, processes and structures used in movement studies
and choreography? .

How do we use form and style in dance?

Create a dance based on morning activities. Music could be added to
comnlunicate mood during these activities.
RELA TED QUESTIONS:
What connections can we make to dance?
What are the movement elements and skills in dance?
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THEATRE

How do components of theatre express meaning?

.How does a play express meaning?

.How is meaning conveyed by the actor? Through design
elements? Through text?

.What are the minimal componentS needed to express meaning?

The components of theatre include the actor, stage. scenic elements. ,s-cript and audience,

Performance- Objectives:

Learners will:

Primary Level Upper Elementary /
Middle Level

High School Level

.Explain how the
architectural elements of the

peIfonnance space contribute
to the production's meaning.
.Identify various theatrical
styles and how each expresses
a different meaning.

.Identify and analyze the
ideas in a play; .

.Explain how a play"s
themes are transmitted
through characters and p)ot.

.Demonstrate how verbal and
nonverbal communication
work together to present a
characteL ..
.Explain what scenery and
lights bring to a theatrical.

performance.

.A Closer. Look:

Each of the basic components of theatre expresses meaning in a different way: the actors through their voices
and bodies; the script through plot, characters, themes, words, music and opportunities foispectacle; the stage
by defining and framing the a~tion; the scenic elements by embellishing and commenting upon the action; and
the audience, which affects and gives meaning to the entire production, These elements work together to
provide a theatrical experience from which meaning may be gleaned by evl;fYope involved.
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Primary Level
Have each learner create a character of "a lion." Discuss the different
interpretations. How are they all alike? How are they different? What
feelings were expressed? How were they expressed? Create anotlier
character-a mouse, lion-tamel: or gazelle-and express the same feelings.
Discuss how they were the same. ..
RELA TED QUESTIONS:
What level of proficiency was achieved?,
What is this work trying to express? Does it achieve that?

Divide the class into groups and have each group select a story to
dramatize. Have them create the setting on an overhead transparency for
the scene. Share -their designs with the class.
RELATED QUESTIONS:
How might theatre help people express what they understand?
What is this work tiying to express? Does it achieve that'?How do the compoI:IentS of theatre express meaning? ,

Upper Elementary /Middle Level
Look at pictures or video excerptS from different productions of the same

-.: play. Compare howthe-design elements were used. Discuss how these

images affected the learner's understanding of the play.RELA TED QUESTIONS: -

.What criteria will be u.sed to describe this event?
., .What respons-es are evoked?

List the' ideas in a particular play or story .Create a scenario, improvise a
scene or relate a personal experience which incorporates those ideas.
Discuss how each reveals the idea." through characters and action.
RELATED QUESTIONS:
Why do we choose "this" rather than "that"?
In what ways was the theatrical process effective?

High School level
Read a play; Detennin.e the -style of the piece. Select another style.- How
would the' play c-hange if it were pro~ced in that style?
REI:.ATED QUESTIONS:
What basic components are needed to appreciate and participate in a
theatre activity'?
Why do we choose "this" rather than "that"?
What responses are evoked?
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MUSIC"

What degree of proficiency was achieved?

.How do my performances compare with other perfonnances
of t~e same work'?

.How does reflection on one's perfomlance influence
musical self-concept'?

."How does my personai understanding and experience with a
musical selection affect my ability to interpret it'r " "

EvaJu(ltion qf a pel,;f{JrmafJce takes two fonm' in musi?':' Eva/uation of pel:folmance b.v others a~d

evalui:zti(!n qfpeif(Jl.'nQ]ic~b.vse!f An,importanlpart ~fa chifd's rnllSz'c educqtion is to be ab/eto
perform ()r JL\'ten toa jJiete and reflect oriit. evaluate It. 'and determine its musical worth. it is, , , -, ' , " , .--c ..,"

;jmiJo!ta1{ ?,b.a(lean~e,!..~ ~~~Olne prq/i~i!"nt ,at evaluating and re:fining both during:a,!dafter jI1e:~,::,

p~I,f(jrmaJ:1c.~:;.:'",:':~.::":.':.:':':;,,"::;;:,;,: " ' '", ":.: -.." '.:,',:' -cc",;",:,;;,',

~

lea~ners wilf:

Primary Level Upper Elementary/
Middle Level

High School Level

.Devise criteria for "

evaluilting perfomlanceR
,\ al1dcompo.'iition5. ,

.Develop criteria for
evaluating the quality and

.;effectiveness of music
pertoll11ances and
col:11positions. and apply the

.criteria in.their personal
listening and perfonnil1g.

.Develop specific criteria
for making infonned critical
evaluations of the quality
and effectiveness of

perfonnances. compositions,
arrdngement~ and
improvisations. Apply the
criteria in their personal
participation in music.

Advanced Level

.EvalU".lte apcrfornlance,
composition, arrangement or

improvisation by comparing'
it to similar or exemplary
models. ,
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A Closer Look

The teacher will provide opporturiities for the learners to devise criteria for evaluating perfornlances

and composition thro-ugh .generntirig lists of descriptive words;- -, .' ,'- '- , , i

.listening tQ musical examples which allow learners to ~se the descriptors. ' , ,
-.modeling CO!Tect and incorrectperfonnance practices. ' , -'"-; -

, .providing an evaluation -model. -.'- -;' ,

Sample Activities:

Primary Level
Select a piece of music or ~ong with which reamerS are ,
Tamiliar: .Discu.~s :with them; in tem1.~ of characteristics of
the music (loud/soft: fast/slow. u.~e of repetition). ~hy they
rike the rnu.~ic. Listrearners' responses on the board. ,

RELA TED QUESTIONS:
How do skills/language communicate'? .
How a~e the b.asic el~men~of mlL~ic used creati~ely.? "-"- :

Wh~t ~ords can we use to describe perforniances 'and'. ;
.compo~ition~? .' .,':, ;,;::c.~ :.: , :"',~;. .";: ;:.:'.;\:";:~~:'

~ppe.r ili~y ar~;tllk.~~hl?w ~6s~~: wh~t ..:.';:'..:.
": -: .>.: " :;"::.: ,,'.~riteriawould they usectotalk a.bot!t the 'ri1:u.~icofa'ctllTerir

What does this message con1IDunicate to.the-individ~al.?:
.; ..' ,. , ..What is the value ofthis music.j-.-, ..., ..

..: .What degree ofproficiency was,achieved.?

High School Level
Create a matrix using the elements of music for one axis
(pitch, duration, loudness, ~.one quali~, texture and style),
and the titles of mu.~ic for the other axis; At the point
where the axes intersect, have learners write descriptors of
the music they hear, ;'
RELA TED QUESTIONS;
What ski}ls/language are needed to express evaluations of
the q1.iali~ and effectiveness of a ~usical work or

perfonnance'? .
Why does this music evoke a reaction/response'? .-

What is the merit of this music?

What degree of proficiency w.as achieved"?
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VISUAL ARTS

What connections can I make to my art and why?

.What kinds of media and techniques have been used in different

times and places'?
.How and why do media and techniques differ in different times

and places'?
.How does what I am trying to say in my work connect to the life

experiences I have had'!
.What sources from my own time and place and from other times

and places have I used for my work and why'?
.Does my work have something to say to society in general'! What'?

The work ~f artisls i\' es.\,entially to establish connections. to communicate with the world aroul1d them
Artist.\' are i,!fluenced by cultural. ph-vsical. geogrqphical. hi.\'torical and individual consideratiol1~',
Despite.\,uch con.\'traints, the choice.\' that izl'tistsmake communicate vari()usme.\,sage~. acros.\'
generations and culture~..

learners will:

Upper Elementary /
Middle Level

High School LevelPrimary Level

.Compare how artists in .
different times, places and
cultures use various media
and techniques.
.Analyze and discuss the
sources of their own works
and of other work~.

.Explain what the
techniques and media
communicate about the

cultural. physical,
geographical and individual
context of the work.
.Explain how the cultural,
physical, geographical, ,

historical and individual
considerations shape the
choices about medium and

techniques that they and
other artists make.
.Articulate the way they
intend others to respond to

their work.

.Articulate how they use
different materials and
techniques in different
settings (for example, at
home, at school: in

museum.~, at clubs).
.Identify the materials and
techniques that artists in a

particular cultural, historical,
geographical, or individual
setting might use.
.Use different materials and

techniques from a variety of

cultures.
.Describe the choices they
have made for their own
work and tell why.
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A Closer Look:

Exalnination of the technical and creative decisions made in existing artwork reveals infonnation about
the cultUre and time in which the work wa..~ created. A material or technique might be chosen because
it is most available or because it has a cultural significance. For example, the potters of Native

American Pueblo culture maintain the traditions of their ancestors in gathering and preparing the clay,
and in funning and decorating their pottery while establishing their own style within the tradition. By.
exploring technical and creative decisions made by other artists, learners can make connections to
other cultures and times, as well as make infonned choices about their own works.

Sample Actjvities:

Primary Level
Make a survey of their schoolmates or of artists in your community to
determine what materials they use in their art. How do materials used
vary in different situations'! What kind" of factors might deternline
some of these choices'! What kinds of materials are available in your
area'! Create a work of art from found material in their schoolyard.
RELA TED QUESTIONS:
What is the fornl of what I am creating?
What does the fonn of this wor~ say about its context'!
\\'hat connections can I make to other tinles. places and, cultures?
What connections can I make to my own experience'!

Upper Elementary /Middle level
Look at a work of art that is unknown to you and speculate about its

origin ba..'ied on the medium and techniques used. Reseal"ch and discuss
what is known about the context of the work and how the medium
used helps to interpret the context. Using contemporary media (photos,
fax,. video, computer graphics. graffiti. etc.) create a work of art in ,

which the medium is the message.
RELA TED QUESTIONS:
What is the form of what I anl creating?
What am I trying to say?
What does the form of this work say about its context?
What does it mean in its time and culture?
What connections can I make to my own experience?

High School Level
Exan1ine items from a variety of cultures that have been designed for
specific functions. Select a functional item from contemporary culture
to focus your work around. Start with an actual object and personalize
it to your life by altering the original design through manipulation of

the actual object, by the addition of shapes, objects, materials, color or
decoration. For example, take an ordinary chair and transform it to
personify you~elf or a hero in today's culture.

RELA TED QUESTIONS:
What does the form of this work say about its context'!

What connections can I make to other times, places and cultures'?
What connections can I n1ake to my own experience?
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MUSIC

How are the basic elem~nts of music used creatively?

.How are the basic elements of music manipu\ated to create unity
and variety in a musical work'!

.What makes two pert()m1anCes of the same rnus.ical work
different tram each other.?

The cl:eative pr(Jcess heKins with explnrin;!i: ,\,(JuncL\' thrnu,~h listenin,~ and impr()vi.\'in,~ and e\l(

through huildin,g a technical skilllnntaii(mallanKuaKe, inf() pe(li)rmill,!;, and l:()mp(),\'in,!;'.

}e.~

Perf9rmah~~c'Objectiv:

learners will:

-

Primary .Level Upper ElerrientarylMiddle level. . Hjgh School Level

.I~lprQvise/create short

rilel?dies ~~vergiven rhy~l
accompaniments using
specified guidelines. -

.., ,

.ImprovISe/cre~t~ melody,

ham1ony and. rhyttu11 in a-

consistent stYle. ~eter and

tonality. ,

, , .' ' .
c. Imp!-oV1Se/cr~ate simple, " .' , ,. -

melodic'!l;rid rhythrilic :

patterns with a varietY :of

-sqund sources. :

Advanced Level

.Demonstrdte appropriate

compositional skills/styles
with iniagination.

A Closer Look:

Teachers enable learners to understand the creative process by

.providing a variety <?f directed listening experiences-

., ' ..P!oviding opportunities for the learners to explore rhythnl and melody through the u.')e of, .c ,
":', " "- classroom instruments, voices and other sound sources.

..".; : .helping learners acquire the musical skillslnotationall,mguage to successfully inlprovise;

.,.' ...compose and perform;
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S':1mple ,Activi.ties

Primary Level
Learners should experimenr with a variety of in",trument" and fOWld

sound'\ (rhythn1 sticks. Qrff instrumentS. homemade instrumentS. tone

chimes. body percussion. etc.)
RELATED QUESTiONS: c
How do ~he skills anq language of music conwunicate'? .-' c ,.
How are the basic elementS of mu.'lic used c~eatively.? ' " :' , ';

What can be u'led to create music? ' : '.

Primary Level and

Upper Elementary/Middle Level., Share, describe and evaluate the .learners .improvisations,

...' RELA TED QUESTIONS:
How are the basic elements of m~ic used creatively'?
What are some ways of creating music'?

Create a single. personal system for notating pitch and rhythm.
Manipulate the element.1i of traditional and multicultural music ina
creative manner (e.g.,alter ~he rhythm ' of a given song to create an

ar;.co~lpaniment thaicould be. pla.y'ed on rhythnl .risn-uments}, ::'.:c::c.

.Singsongs oyer a'varietY of rhyt~partems:; .; ;'

H.l,)w.domeJody.arid rhy~ -~~rk together -in '4.~ong?

Upper Elementary/Middle Level
and High School Level

Play melodies on ins~mcnts in a question/answer fonnat.

RELA TED QUESTIONS:
How ~re the basic elements of ii1U."ic used creatively'?

Primary level.
Upper Elementary/Middle level,qnd High School level c

Listen to a variety of musical styles and describe/identify the creative
elenlent.~. Use a computer musical composition application such asa
"Deluxe Music Construction Set" or "Instant Music" to explore how
changes in. the basic elements of music affect unity and variety in a

,musical WQr:k ' ; ,

RELATED QUESTIONS: .-.
What is musical,s~le'? From what perspective is style expressed'?How ,do cultural influences affect ourperceptiori of music'? ,
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VISUAL ARTS

What am I trying to say?

.How will the medium arid techniques I choose help me to express

my meaning?
.How do the forn1s that J am making express my intent'?
.How can J use symbols to make meaning'!
.What kinds of symbols might J choose that convey universal.

culturally specific or personat meaning'!

The creating (~f a wo~.k of art is not on(v about producin,~ an image. it is about expressing ideas and

emotion.\', Artistic expres.\ion can be a means ~f self communication as' well as' communication to a larger
audience.

.

Performanc~ Objectives:

Learners will'

Primary level Upper Elementary /
Middle Level

High School Level

.Discuss the way their
selection of medium and

techniques has contributed to
the meaning of their work.

.Express a vari'ety of
emotions and idea.~ in images,

.Employ symbols to express
idea... and 'feelings in images.
.Explore and narrate reaJ or
imagined events in images.
.Articulate the relationship
between their work and their

experiences.

.Discuss the way their
selection of !11cdium and
techniques has contributed to
the meaning of their work.

.Express basic emotions and
ideas in images.
.Describe and narrate real or
imagined events in images.
.Describe how their work
relates to their own

cxperienccs.

.Discuss the way their
selection of medium and

techniques has contributed to
the meaning of their work.

.Express and analyze
personal and universal
feelings and ideas in their
work.

.Interpret real or imagined
event., in images and ju...'tify
the interpretation.

.Synthesize multiple ideas or
views in their work.

.Provide interpretations of
the ideas of feelings expressed
in their work as needed.

E12



A Closer Look:

When adult~ obserVe a child in the process of making art. they often comment on the subject of the

artwork. "1 see you're drawing a horse," but fail to recognize the significance of the image to the artist.
what it "means." If this is done. our question only reinforces the idea that art is about a subject rather

than a legitimate expression of emotion or ideas. Here is our opportunity to allow children to be artists, to
express emotions in images as well 3;8 through verbal and written responses. This is the opportunity we
have to explore questions of meaning and content. What does the artist do from the artist's perspective'?

Primary Level
Listen to children's stories in a group. Discuss characters within the

selected stories. Create a character: in the form of a puppet and create
costume details. Have learners write an original story in which their

character stars. Have learners complete a 3-D "scene" for their story in the
form of a miniature set design in a shoebox. Share the stories with

classmates in the fo~ of handmade picture book.~ of the characters and
scenes the learners created.
RELA TED QUESTIONS:
What is the fonn of what the learners are creating'!
Does this work'! .

What does the fonn of this work say about ill; context'!
How does art make meaning'!
Whgt are the learners trying to say'!

Upper Elementary /Middle Level
Discuss the use of symbols in visual art while looking at exanlples of
works using symbols. Have learners make an assemblage sculpture
(freestanding or wall hung) which uses symbols from their own culture.
(Culture may be peer group, fanlily genealogy, community symbols. or
personal in natute.) For exanlple, learners may wish to symbolize teams
or clubs to which they belong or the music, fa.~hion trends. etc. of their

peer group.
RELATED QUESTIONS:
What connections can learnerS make to their art and why?
What does the form of this work say about its context?
What does it mean in its tirneand culture'?
What connections can learners make to other times. places and cultures'?

High School Level
Select works of art which demonstrate the use of themes. I{old a
discussion about how artists address thematic ideas (for example, conflict).
Have learners select a theme, choose a medium, and desi~ an artwork
which they believe will best illustrate their chosen theme.
RELATED QUESTIONS:
What is the form of what I am creating?
Why is this work important?
What connections can I make to other times, places and cultures?
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DANCE

Were the goals achieved?

.What is the importance of evaluation'?

.How does one evaluate goal achievement'?

.What are the sources of feedback'?

Dance i.", a medium for personal creativity. By developin[l. participants' ability to express feelings,

percep~ons, imtl[l.es and thoughts through dance movement. they de7Jelop insight for evaluatin[l. their own

luork .

P,~rfo~ari~e, Objectives:

Learners will:

Primary Level Upper Elementary/
Middle Level

High School Level

.Demonstrate the level of
success through the response
of the facilitator.

.Demonstrate the level of
success th!ough self-
evaluation and audience

response.

.DemonRtrdte the level of
success through self-
evaluation. the facilita~or's
response and the audience

response.

Advanced Level

.Synthesize the various
responses and rework the

presentation.

A Closer Look:

There is not just one way to evaluate goal achievement. Feedback is received from many different sources.

At an early agc. this feedback is n1Ore subjective than objective. On a continuum. the beginning participant

moves fro111 the facilitator's response to peer and audience responses. As the participants become more

proficicnt, they reach self-evaluation, At the advanced level. the participants can take these various responses
and improve their presentations.
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Primary Level
Divide the class into two groups. Give each group a work to pe.rfornl. One

group takes the role of the audience. and the other group takes the role of

the perfonner. Each group receives and uses specific criteria for evaluating

the other group. Each group experiences both roles.

RELA TED QUESTIONS:
Were the goals achieved'?
What connections can each learner make to dance'?

Upper Elementary /Middle Level
Participants receive a certain task to be performed in front of a video

camera. After an evaluation process at the appropriate level, refme and
rework the task to improve the performance.

-RELA TED QUESTIONS:
Why is this experience significant'?
How did learners react to this and why'?

High School level
View a video of a professional work by a noted choreograf?her. Analyze

the work and pertonnance.
RELA TED QUESTIONS:
What are the principles." processe~ and ~tructures u~ed in.movement ~tudie~

and choreography'? .;
How are fornl and styre used in dance'!
Why is this experience significant'!

E15



THEATRE

What links can be made from this theatre experience to life?

.Do I identify Vlith any characters in this play?

.What themes in this play give me insight into my life~

.By perfornling, what do I learn that can be used in life?

.How does this reflect society'?

A work (~r art ,~.peah. to human need.\' and wants. Theatre art becomes meaningful when the experience can

he personalized,

Performance Objectives:

L~amers will:

Primary Level Upper Elementary /
Middle Level

High School Level

.Iqentify knowledge and
-skills gained from reading,

viewing, or performing.

.Compare and contrast
situations of characters to
their own lives and the lives
of their friends.

.Explore various characters
in a play. Incol]Jordte life
skills that help strengthen the
portrayal of the character.

A Closer Look:

Everyone can be more creative. Fluency, flexibility , originality and elaboration are developed to encourage
new creativity .When imaginative "play" is added to structure, it allows people to make connections to
differing aspecl~ of their world. New relationships result from the creative approach.
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Primary Level

In a play or book that the learners have read. discuss what characters
are most and least like. them. Have learners write a letter to one of
these characters asking questions about decisions the character .has
made. Then have the learners answer the letter as if they were the

character.
RELA TED QUESTIONS:
From what perspective do we view this theatre event'?
HQw does this affect my life'?
What criteria will 'be used It(:) describe this event'?

Upper Elementary /Middle level
Discuss the theme of a play assigned for class. Have learners translate the
theme into a philosophy of their lives. ~ave them' edit this philosophy to

one sentence and make a poster that states this philosophy" Place the
posters somewhere in the classroom-" Discuss the ideas with your class.
RELA TED QUESTIONS:'
What links can be made from this 'experience to i i fe'!

, How might we express what we understand? ,

From what perspective do we view this theatre 'event'?

High School Level
Ask the principal to .come to your classroom for a performance by the
learners. Explain to the principal what vaJuable skills have been gained
from' performance and evaluation and why .theatre is essential to the .

learnef5' education and lives. )

~LA TED QUESTIONS:
How do the knowledge and skills u.~ed in theatre assist us in lite'!
What links can be made from this theatre experience to Jitc'!
How does theatre change lives'!

Have learners do research in the library<?r interview persons in the
community .How have people benefited from the arts'! How can
learners use the art'i for future employment opportunities? Have the.
learners portray to the class successful persons in arts careers.
RELA TED QUESTIONS:
How do the knowledge and skills used in theatre assist people in life'!

What links can be made from this thea~tre experience to life'?
How does theatre change lives'!
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High School Level (c-ont'd)
In the newsp-aper, learners discovered an avant garde theatre group th'at
developed a new technique called "spect~," In this technique, the
leader- sets up the scen~ of a community problem. Then the leader initiates
an improvisation. The action is often stopped to ask the audience for1lew
solutions and to try o~t the new solutions. Spec~ are encouraged to'
become spect~, Consider why this technique could be useful in
understanding how others feel and in developing optional solutions.

RELA TED QUESTIONS:
How might theatre help people express what they understood'?
In what ways was the theatrical process effective'?
Why do we choose "this" rather than "that"'?

Advanced Level
The local school board has decided t{) efiminate one science position.
The position that will be eliminated is the last teacher that was hired,
The learl:\ers decide they don't wish to lose this or any other science
teacher in their school. One learner becomes the principal h{)lding a
discussion with the comnlunity .At any time another learner can tap
the "principal" and take his/her place. Learners ask question", about
his/her position and explore possible solutions to this prob1em.

RELA TED QUESTIONS:
What basic component~ are needed to appreciate and participate in a
theatre event?
What is this work trying to express'?
Does it achieve that'?
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THEATRE

From what perspective does one view a theatre event?

.What context would reveal this theatre event?

.What puI]Jose does theatre serve in a culture'?
~ How do culture and tradition shape theatrical structure and style'?
.How do audiences define a play's meaning'?

.
The meaninf!; ~f a work C!f theatre is closely tied to its time and place. To understand the work. we
investi,~ate its c(}ntext-the hi'ltorical and cultural events' surrounding it.

Performance Objectives:

Learners will:

Primary Level Upper Elementary /
Middle Level

High School level.

.Discuss theatre's beginnings
and development.

.Recognize inlportance "of
audiences in determining

meaning.

.Recognize relationships
between theatre and cultures

A Closer Look:

A work of art is shaped by culture and tradition. A play's fonn (structure) may'reflect the way a specific

society conununicates meaning before an audience or it may reflect what societies over time have come to
expect when viewing a particular art fonn. When thinking about style, we should look at different ways in
which a work of art communicates meaning as shaped by an individual and/or historical perspective. ,
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Primary Level
Imagine and perfol111 the ways theatre possibly began.

RELA TED QUESTIONS:
Why do we choose "this" rather than "that"?
In what ways does this theatre event reflect its time and culture'?

Divide the class into groups. Assign each group the ta.'lk of creating a

ritual celrbration based on class studies (e.g.; birthday, revolution,
Kwanz~ Day). Each group sh~res it'l ritual with the rest of'the class. Have

the class discuss the sim.ilarities and differences of each group's ritual.

RELA TED QUESTIONS:
How do the components of theatre express meaning'?
How might people gain a new understanding'?
What link.~ can be made from this theatre experience to life'?

Upper ElementarY /Middle Level
Use Lamb's "Tales from Shakespeare" to tell the story of Hamlet or
Macbeth. Compare how the play wa.~ received by audiences of the 16th

century and by audiences of today~ -
RELATED QUESTIONS:
From. what perspective does 'one view this theatre experierice?
In what ways does this theatre event reflect its time and culture1
What makes this theatre experience important?

Develop a visual time line to show major periods of theatre.

RELA TED QUESTIONS;
From what perspective does one view this theatre event?
How -does a learner's criteria compare to those\ of others'? -

How might theatre help people express what they understand'?

High School level
Acting companies often give voice to plays of social significance. Divide
the class into two acting companies and have each develop a philosophy.
and select plays to fulfill that philosophy. -Have each company defend the

plays it ha..1; selected ba..~ed on its philosophy.

RELA TEp QUESTIONS:
In what ways does this theatre event reflect its time and culture'?
What criteria might learners use to describe this piece?
Why do we choose "this" rather than "that"'?

Advanced Level
Have learners select two films to view. One film should be from the 1990s
and the other from a different time period. After viewing the tiln1S, discuss
differences in story-telling methods. Have the class explore possibfe
influences of the historical period over the way the film is made.
RELA TED QUESTIONS:
In what ways does this theatre event reflect its time and culture?
-From what perspective does one view a theatre experience?
In what ways was the theatrical process effective? .
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MUSlC

What does the music mean in the context of its time and place?

.How is musical interpretation influenced by historical contexts'?

.How is musical interpretation influenced by cultural contexts'?

ThE: mealri!1,f!, (J(apiece" (If:musi(' i,\' derived .{t°om its particular position in rime (h~'torica1 pelj'pecrive)

al1c1 place (cu}tura1 pei:\'pective)" Jvfu.\'ica1 e1emenl.5' are l~'ed 10 expre.ss spec!"fic idea.'i' which represent

(J('c£L\'i(Jn,\' (a haliJesr. a c(Jrtmati(Jl1. a weddin;~, a funeral) and emorions (parri(Jtism. 1()ve. ,fear, .;rJy) a.\'

~111'1I,a.\:li!;:{Jlli.e(1' lle.\"thefic reasl)/t\""

Lecirnerswill:

.-, -

-Primary Level-, - Uppe~ EI~mentary/ ,
MjddleL~yel

High School Level

;~ °Desc.ribe'tnsiriip16te.mlSc "J c ~ .

howcor11pot1eilts of music

are used incontext~ of tinle

and ,ila!-'e after listel')ing to

an ,example of m':lsic fronl

a different c.uI ture and time.

.0 es cri be:~isti nguish i ng
thar~cteristics of musical

styles tbat represent variou~
cultures,

, .-.c
.Iden~Jfy the muslcat- c :-:
characteristics of an -,

unfamiliar example of

music and classify by style.

Advanced Level

.Identify the musical.
characteristics of an
unfanliliar exanlple of'

music. classify by style,
and explain the music's
meaning in its time and

place.

A Closer Look:

Teachcl"Scan prornotc Icamer development qf cultural/historicalperspectiyes through
, : .exposure to a variety of music.

," ,. understanding aurdl chardcteristics in the music.

, .'.expre~"Sing the chardcteristics verbally. .
.: .making cornpari.')ons within and acros~. culture and tinle.

" '. .
.."': .an understanding ofthemusic.~, function in'its culturdl and historical context.
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Samp le Activi ties

Primary Level
Have leame('1\ generate a glossary of music tenns that tit

the exalnple being studicd.

Sample: fa.~t~slow -t~mpo -pre~to/largl)

loudl~oft -volume -dynamic~ .,

RELA TED QUESJ1ONS:

What skill~ or language are n~eded to participate in

performing and li~tening to music'!

Upper Elementary /Middle level. ..c

, ., .Using the earlier-developed vocabulary. listen to an
., '-: ,,' -.; ;. .::,..~. unfamiliar example of music from various cultures and

., ' .-.time andideQtify by style.

': ..RELATED QUESTIONS:
..; , ,. :..: ; What skills or language are needed to :participate in .

pcrfo111ling and listening to music'? .

.-.What does it mean in it') time an.d place'? , -.
...:, .:c ~ .What comn1on tre;ltmept of musica1 element.~ can be found
;, ;..'.;::"3;:..::..;::' " :..,:,.c.:~::'..::;:.~::,': " amongcvario~s stYles of music? ,: , : :~ -,~c~...: :~'.-

High School Level
-c c , c ; --

list~n to and perfornl ~epresentative examples- of mu..'ic from different:, ,'.:-,- " -
tip1es and cultur-es.,U!ii~g a:developedvo-c~bulary;discu.~sthe'us~s:oT '~
mu~ical:eleme~ts in t~e:...e.contposi~?ris:-""';'-:' ,.., ~:~ , "-:':;"::":':~:-:' -:
~ Oratorio Chorus f'The' Hallelujah 'Choni.," from Handel's "Messiah"} -',

, " .-~ English-,Madrigal (..Sil:!gWe and: Chant It"by -Ttiom~s~Morley) '., ::,. -

.Spiritual ("GoI:?owh:Mosesi')";- :;-- -:-c ,:: ,;-,;;- ' ',' .,;- -:-, " -::-

.Symphony ("Surprise Symphony':',by Haydn)' ' ':- ' ,- -; .' -, -: ;;0 '-

.Ballet (" Appalachian-Spring" by Copland)' , ---, , -,,- -

.Native American ("Origins" from "Cycles: Native Ame-rican Flute
Music" by Nakai: Canyon CR-614 Vol- 2)
.Jazz (a song by B.B- King)-
.Ragtime Music ("Maple 'leaf Rag" by Sco~ Joplin)
.Be Bop ("Donna Lee" by Charlie Parker) : c -
.(East) Indian (Sitar by Ravi Shankar) .: ,-- -" --

.Greek (PianoNocal -Yanni) -

."The Smithsonian Collection of Classic jazz:" (Revised), Recordings RC
033;P5t 19477 "'

RELA TED QUESTIONS:
Does the composition still have significance t~day'! Why'! -.
From what perspective is styte expre~sed.? -.., f
What connections can be made to other times, places and cultures'? ' " ,
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VISUAL ARTS

Why is this work important?

.What factors make this work important to us today'?

.What factors have been u.~ed in other times and places to
evaluate a work of art'?

.How have evaluations of particular works changed over time and
across cultures?

The lenj' through which one examines and evaluates artwork i.s' detelmined hy one '.\' experiences.
Throu,rshout hi.s'tOly work\' ~f art have been evaluated on the ba.\,is' ~r chan,'{ing criteria. Western
culture ha.\' often assigned al1istic value to works that .functioned in a different manner in their awn

culture. For example. ~t;ican ma.\'b have (~tien been appreciated outside their culture purely ,/iJr the
ah.'itract shapes they present. while within their culturejhe maj'b' selve a ceremonial pUlpOj'e. In
order t(J understand how our O\1i'11 perspectives are il!tluenced by our society. it ij' necessaly to
co11.\'idi'r the criteria qfather timej' and places.

Learners wi11:

Primary Level Upper Elementary /
Middle Level

High School Level

.Speculate on why a work of
art with recognizable popular
symbols is important to them.
.Recognize that other
cultures and times used oth~r
criteria to evaluate art.

.Investigate how a particular
culture evaluated a work of
art
.Explore some of the criteria
today's culture uses to
analyze art-

.Compare historical/cultural
criteria for evaluating a work
of art to criteria of their own

making.

.Evaluate a work of art from
at least two different cultural/
historical perspectives based
on historical investigation.
.Articulate the criteria that
today's culture uses to
analyze artworks.
.Interpret the historical and ,

contemporary value of an
artwork and predict the future
value.
.Explore how the ev:aluation
of a work of art has changed
over time.
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A Closer Look:

There are many reasons why the importance of an artwork changes over time. In the setting where it wa.~
created, its worth may have been a.~sessed on the basis of artistic criteria or it may have served an
educational or ceremonial purpose. By one set of criteria, a work may be valued exclusively on what it
can tell about another place and time. As the work is considered, one's scope is narrowed by limited

access to the cultural/historical background of the work. One's own criteria can be applied to the work to
see if it stands the test of time: but to arrive at an understanding of why the work stands, one needs to

learn ~" much as possible about the background of the work. When learners are a.~ked to exaJnine works

from a cultural/historical approach. they are provided with the means to better appreciate the world.

Primary Level
Look at a diverse group of objects and categorize them according to craft
or fine art. Justify each decision. Discuss the factors. such as possible
gender of the artist. function of the 'work. etc. that contributed to their

categorization. How do the categorizations affect the way one values the
works'!
RELA TED QUESTIONS:
What does the form of a work say about its context'?
What does it mean in its tiI11e and culture?
How good do the learners think this is'?

W~at connections can be made toothe! times, places and cultures?
How does art relate to life'?

Upper Elementary/Middle Level
Select a work of art from another culture that ha.~ mythological content
and research what this content means in that culture. Have learners write

essays discu.')sing how this work is important to that culture. Make a work
of art that represents a contemporary culture hero. How i~ this work,
important to today's cu1ture'!
RELA TED QUESTIONS:
How does art make meaning'!
What connections can be made to other times. places and cultures'!
What connection~ can each learner make to his/her own experience'!
How does art relate (0 lite'!

High School level
Choose a well-known work of art and make a survey of why people think
the work is important. Analyze the kinds of answers received. Can a list of
criteria be developed which has been used to evaluate the work'? Research
how the work wa.~ valued in its time. Discuss how the evaluation might
have changed over time.

RELATED QUESTIONS:
What does it mean in its time and culture?

How are learners reacting to this and why?
How does art make meaning'?
How good do the learners think this is?
What connections can be made to other tinles, places and cultures?
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DANCE

Cultural/Historical Approach

What connections can be made to other times, places and cultures?

.What societal conditions have affected dance'?

.How does dance reflect the concerns of socicty'!

.What universal concel1lS are addressed in dance'!

Educalinn iI~ dance i.\' impnrlant !f participant.\' are f() ?:ain a hrnad cultural and hi.\'lnrical per,\'peclive.
J?arlicipams eJYamine the role and meaning (~f dance in diverse .\'(Jcial. cultural Ql1d hi.\'tnri('al c(mte-\:f.\'
thrnu,!!;ha varie~1 (~f dance fiJI7n.\'. EJ\"perience.\. with dance (~f manv culiure,'i help parlicipanl,'i under.\'lal7d
their (Jwn cultural lives and those q/' ntJlel:s.

PerformanceObj ective

Learners will:

Primary Level Upper Elementary/
Middle level

High School level

oldentify thel;ol~ of danc~in

tbe"society .-' .-,
.Analyze social problems in
relation to dance and create a
movement study.

.Analyzehowdlince and'"
dancers have be~n portrayed
in different cultures and tinie

period.i;;.

Advanced Level

.Choreograph a dance that

explores social issues.

A <=loser Look:

Make personal. technical, cu]tural, historical. social. critical and emotional connectionR by experiencing.

analrzing. studying, perfonningand enjoying dances from .otner tinles, places and cultures.
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Primary level
After viewing different kind~ of dance from classical dance form.~ to ethnic
and folk darices.ldentify each dance fonn.

RELA TED QUESTIONS:
How can learners understand dance in various cultures and time periods'?
What connections can be made to other times, places and cultures?

Upper Elementary /Middle Levet
Exam:ine the relationships between clothing styles and dance techniques in
various cultUres.
RELA TED QUESTIONS:
How can 'learners demonstrate dance in various cultures and time period.~?

How can learners understand dance in various cultures and time periods?
How does dance convey meaning'!
How does dance enrich one's life'!

Show pictures of different styles of dance ( e.g.. MTV. ballroom. ballet and

street dancing) and discuss how those dances playa role in society.

RELATED QUESTIONS:
Wharconnections can be made to other times. placesa!:,dcuItures'? -

High School Level
Create a dance that illu-strates a contemporary culture- :

RELATED QUESTIONs:
How can learnerS demonstrate dance in various cultures and tin1e periods:{

How cap learners understand dance in various cultures and time periods?
How does dance convey meaning'? .-
How do people create and communicate through dance?

Observe and discuss a performance that portrays issues of society: for
example, .'Catherine Wheel," "PushComes to Shove," or "LanJ,entations;
Create a demonstration that explores one of the issues.

RELA TED QUESTIONS:
Why is this experience significant?
What connections can be made to other tinles. places and cultures'?

How does dance convey meaning'?

Advanced Level
Create a dance and costumes that reflect the dance techniques from a

different time, place or culture,
RELA TED QUESTIONS:
What connections can be made to other times, places and cUltures?

How might this experience be evaluated?
How are learners reacting to this and why'?

How does dance convey meaning'?
How dq people create and communicate through dance? .
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MUSIC

Are the basic elements of music used effectively?

.Is the music effective from the performer's perspective'?

..Is the music effective from the listener's perspective'?

.Is the music effect~ve fro~ the cr~ator's perspective'?

Similarity and variety in music are identffied b,v a comparison ofmusic 'SfOlmal components. Skill.l' in
~na~vsis. eyahlation and .I:lmthesis are important because jhey enable learners to recognize andpul"Sue
excellence in their mU.\'ical experiences; The.se ana{vtical skills QS.sist learners in understanding and

enriching/heir ~nviron~.enl.

leornerswjll

Primary Level
.

Upper EJementaryj
Midd'e leverc ,

HjQ,h Scrool Level

, " .." .
~-Deve~op vocab~'~ which

describes the various mu.~ic-, ., ., .
eJemeiitS/events;" ,c .

, ", '0 c .' ,

-Use bas1c mUSlCaV:, c
"vocabulary to descrige
musicat events; ; ,

.~ Analyie and: describe uses.

of the elements of mu.~ic .in a

given work that make it

unique. interesting and

expressive.

Advanced Level

.Describe how unity and
variety are .achieved in a
given work using specific
music teI111inology to describe
the musical events as they
unfold.

A Closer Look:

The teacher ~ill provide opportunities to enhance perception and analytical skills t;hrough.directed listening experiences. .

'.' ; .modeling a rich vocabulary of musical descriptors; , .,;:

,..; .~iving examples ofsounds9urces. ., ;.,
: ..' ' .allowing learners to manipulate the formal components ofmusic~ .,. .

:': .incorporating technology. ' : .:' .
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Sa~ple Activities:

Primary Level

Identify verbally. visually. and through movement musical elements such
as pitch. duratioriand loudness when pre~ented aurally.

Li~ten to and identify various vocal and instrumental Rounds using !-. 0'

trdditional and non-tra.ditional-te~s or label".
RELATED QUESTioNS:
What skill~/]angua~e~ are needed to participate in perfom1ing and listening

.'1 ..
to music . -.
How are the basic element.') of mu.."ic used creatively'?
Are the ba."ic element." of mu."ic used effectively'?
What is the merit of this music?

Upper Elementary/Middle levei ,

Denlonstrdte knowledge of the basic principles of music (meter. rhythnl,
..tonality) and their uSes in the .analysis of music.

.-RELA TED QUESTIONS: , .
, : .' ' , .What skills/languages are needed to partici.pate in perfornling and listening

High. Schoor Level
, -.-, , , , , c

Anal~ze and de~cribe ~ses"of~e;elements of ~usicmagivei1.work that

ma~~ iiuniqtJe. Mt~restmg:~nd.e.x:pr~ssiv,~. \.c:'c;:,:",-~,.-',:;.:.' :; ::..c,~c'

.,:,-e,:,::." ,',:,',":..
Make use of synth~sizers and computers to manipulate the t.one elements
of music such as pitch, du~tiori, volume, harmony ,timbre. tempo, rhythm
and texture. ,

RELA TED QUESTIONS:
Are the ba."ic element~ of music used effectively'?
How are the ba.o;ic elements of music used creatively'! ,
How well does this mu.~ic evoke a response'! ; ,
What is tpe value of this IJ1U~iC';'
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DANCE

Howam I reacting to this and why?

.What do I think. this work i~ trying to portray'?

.Is this dance relevant'?

.Fronlwhat perspective am r reacting to this'?

.Can r dance my reaction'?

There are ma~v ways in which a pel:S'()n can react to a work qf art, We may he ahle to determine meaning
f;oom a wnrk emnjionalry, ph,vsicaIly. intellectuall-vo Our reaction might include a .strong opinion. action or

illdifl'erfnLe.

Perform,anc~ O~jectives:

Learners will'

Pri~ary Level Upper Elementary I
Middle Level

High School Level

.fdentifytheilleaningof a

dance at the basic emotional;

physical or iI1tellectuallevel.

c
.-Create and perform a dance

-conveying an intentional

meanIng.

.Interpret the meaning of an
idea and create a dance to"
reflect that meaning.

Advanced Level

.Create and perforn1 a dance

that transfers meaning to

social or coffilnunity action.

A Closer Look:

The cUlTiculum J11USt provide oppoI1Uni(ies for participant~ to develop a sense of relevancy of dance to
humari experience.
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Primary level
Respond to a dance or dance phra..'le by selectirig an emotion from a chart

that illustrates different emotions.

RELA TED QUESTIONS:
How do individuals create and communicate through dance'?

What is being communicated'?
Why is this experience significant'?
How are learners reacting to this and why'?

Upper Elementary /Middle Level
Have learners select idea.~ of their own and create a moyement phrase that

will convey an intentional meaning.
RELA TED QUESTIONS:
How do individuals create and conmlunicate through dance'?What is, being communicated'? .

Why is this experience significant'?
How are learners reacting to this and why'?

High School Level
Have learners ~atch a partner's dance or movement phf'd.'\e and interpret

the meaning, The participants then transfer the meaning they inteIpreted
into a dance of their own.; Discuss these inteIpretations. ...:
RELA TED QUESJIONS:c .

How do individuals create and communicate through dance'!

What level of technique was achieved?
What are the principles, processes and structures used in movement studies

and choreogmphy?
What is being communicated?

Advanced level
Look at a variety of ,pieces'. After interpreting the meaning of apiece.
learners will transfer the meaning to their own work and connect it to the

larger community .

RELA TED QUESTIONS:
What are the principles, processes and stI1lctUres 'used in movement stUdies

,and choreography'?
How are learners reacting to this and why? ,
What connections can be made between dance and other fields of stUdy?
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THEATRE

Why do we choose "this" rather than "that"?

.Wha(qualities do we value in a theatre event'?

.How do the choices made affect the piece'?

.How are the elements of theatre used together to create
this production'?

.How does knowledge of a particular style or movement help
me to understand and appreciate" this work more?

.Are .these valid criteria for judging the work'?

Our background. e.xperience.\'. standards and pel:\,onal taste affect the criteria hy which choices are made

Performance Objectives:

learners will:

Primary level Upper Elementary /
Middle Level

High School Level

..Describe several different
styles of theatre. especially
those which challenge
conventional definitions.

Apply learners' evaluative
criteria to each of the styles.

.Detentline whether or not
the criteria are valid.

.Develop criteria for judging
theatre.
.Articulate how theatrical
elements used well together
help to create: style.

A Closer Look:

Evaluation in the arts is much broade~ than simply expressing likes and dislikes. It provides a forum for

analyzing, evaluating and reflecting on the art experience in order to understand it better or experience it more
.fully. A critique includes -positive' and negative comments as well as a place for questioniQg as it leads to
growth on the part of the observer and the artist. Thus; choices improve as mo.re. experience is gained.

In a classroqm, a simple observation such as "that play was great" can -be the start of a rich discussion.
Learners' discoveries need to be guided, allowing them to analyze and reflect on the experience. Learners will
then develop the necessary vocabulary to communicate and make choices using a higher level of thinking. Not
only willleamet:S become literate in the ~ and develop a critical eye. they will also develop skills which
can be u.')ed t!1roughout their lives.
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Primary Level
Divide the class into groups. Have each group perfonn ttle same scenario.
Discuss how .the choices made affect the .completed work.

RELA TED QUESTlONS:
How does a learner's criteria compare to that of others?
Why is.this good? ..

Upper Elementary /Middle Level
Design two different costwnes for Ohe character and discuss the criteria to

evaluate each one.
RELA TED QUESTJ.ONS:
From what perspective do'es one view this theatre event?
What-IeveJ of proficiency was achieved'!
What criteria will 'be used to describe this event'?

Show the class videos of two musicals from two different time periods.
Discuss the ~ifferences in style betwee? the two. Identify elements which

date a production.
RELA TED QUESTIONS:
How does .a learner's criteria relate to those of others?
What criteria will be used to describe this event'?
What level of proficiency was achieved?

Following a perfonnance, have a discussion of what wa.~ felt to be the
originaJ intent or message. Could the director have made different choices?
RELA TED QUESTIONS: -

Why is this good?
What' criteria will be used to describe this event'?.
What level of proficiency was achieved?

High School level
Ask the class to develop criteria to judge theatre. Show the class videos of
different styles of theatre. Have the learners apply their criteria.
Evaluate/deteririine the validity of the crite~ia.

RELA TED QUESTIONS:
v.,rhy is this good?
What criteria will be u..-;ed to describe this piece?

What responses are evoked?
In what ways was the theatrical process effective?
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VrSUAL ARTS

What connections can I make to my own experience?

.What factors do I use to evaluate works of art?

.How have experiences that I have had helped me to formulate
criteria for evaluating art'!

.How do my evaluative criteria differ from those of others'?

.How do 1 apply my eyaluative criteria to my own work'?

Resp()nse,\, to artw()rk valy according to the connections that can be drawn between the work and the
experiel1ceo\' or the viewer. In de.s'cribing artwork. viewers are qfien telling their own storie.s', .;u.~t a~ the
artist creating the work has told an individual stmy. A,~ people draw connection~ between the work and
their world. their critical re,~pon\'e i\' .folmed. The value viewers place upon a work will he detennined hy
the extent t(1 which connection.s' can he made.

Performance Objectives:

Learn~rs will

Primary Level Upper Elementary /
Middle Level

High School Level

.Demonstrate awareness of
the arts' connections to
elements of their lives.

.Identify the qualities of
works of art that connect to
their own life experiences.
.Compare and contrast the
life experiences that appear in
images with their own life

experiences.

.Analyze how their own
experiences influence their
critical judgI:nents about their
works and the works of
others.

A Closer Loo k:

To help learners foml their critical responses to artworks, we must ask them to do the same thing, to seek
out something in their experience that helps them to explain the artist's choices. It may be that their
response to a work is based upon the literal content of the work, or the story that the image represents; or
it may be that the colors or textures or other elements of the work evoke sensations that tie to their lives.
Once a viewer can make a connection, the work takes on personal worth.
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Primary Level
Choose a work of art that the learners can relate to strongly. Have them

write or tell a story or a poem that relates the work to some experience in
their own lives. Make a work of art about their experiences.

RELATED QUESTIONS:
How is each learner reacting to this and why'? .

What are the ways one can approach art'?

Is this good'?
How does art Tefate to life'?

Upper Elementary /Middle Level
c Have learners pick three works from their portfolio and develop a list of

criteria that each would use to evaluate these works. Compare all criteria

developed by the cla.')s.
RELA TED QUESTIONS:
Why is this work important'?
What are the ways one can approach art'?

Is this good'?
How does art relate to life?

High School Level
Find three or four wor~~ of art that deal with a similar theme or subject
but that come from different times and places, Have each lcarner pick the
work that he/she identifies with the most and explain why, Have each
learner write a letter to the artist asking questions about his or her work.

Research the artist and the time period and have leamers answer -their own
letters from the artist's viewpoint. Make their own works of art ori a
similar topic but from individual points of view.

RELATED Q~ESTIONS:
How are the learners reacting to this and why'!
What does it mean in it~ time and cu[turc'!
What connections call be made to other tinles. places and culturcs'! -
What connections can be made to my art and why'!
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VISUAL ARTS

What are the ways we can approach art?

.What are some of the ways art can be approached (i.e., form,
expression, function, connection to reality , etc.)'!

.What types of approaches have been used in various times and

places?
.In what ways do I usually approach artwork.~.?

Certain art .fOt1n5' Cat1 he difficult to undet"5.tand hecau5'e 9findividual phjlosophies ahout what art
should he or do. The challenge is to.find a variety qfways to approach the work. Various approaches
can he explored to help leat7let"S undet"Stat1d the work. A wQrk should not he di\'missed hecau.\.e it
challenge.\' our under.\'tanding.

Performance Objectives:

Learners will:

Primary level Upper Elementary/
Middle Level

High School Level

.Recognize a variety of
approaches to art-
.Explain how an approach
to art is connected to its
culture.

.Describe an approach to art
that differs from the
approaches most common in
their -own culture,
.Articulate their own
approach to art-
.Describe and analyze a
work of art from several

different points of view.

.DemonRtrate a knowledge
of various approacheR to
works of art ( example
approacheR: Does this work
look re-al'? (mimetic) What
is this object used for'?
(pragmatic) How doeR this
make you feel? {~xpressive)
What kinds of shapes can
you see? (formal)).
.Experience a variety of
cultural approaches to art.
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A Closer Look:

Often people have the idea that art must be beautiful to be art. If it is not, sometimes we are unwilling
to ask the questions. "Why might the artist have done this?" If it disturbs us then we lambast it or

give up on it. We lack the confidence in our own ability to understand the work. We need to give
learners confidence that they can talk about and come to understand a work of art that might not make
sense to them initially or might not appeal to them. A variety of approaches allows learners to revisit

artworks and grow in their understanding of art.

Sample Activities:

Primary Level
All of our communities have representatives from different cultures.
Identify your personal or conmlunity cultural heritage by talking to
family or COl1U11Unity members. Bring an object or work of art that
suggests that cultural heritage and invite a parent, grandparent, or

community member to explain the arts tradition. .

RELA TED QUESTIONS:
What c~nnections can I make to other times, places and cultures'?

What connections can J make to my own experience?
How does art relate to life'?

Upper Elementary/Middle level
Working with a variety of approaches to art and a variety of images,
group" the inlages according to the approach which you think suits the
image best {mimetic. pragmatic. font1al; expressive, etc.). Discuss some

of the images from approaches which do not suit them. How do th~

discussions of the images differ'?

RELATED QUESTIONS:
What connections can I make to my art and why'?
What does it mean in it'\ time and culture?
What connections can I make to other times, places and cultures'? Howdoes art relate to life? -

High School Level
Working with your own portfolio. write an essay describing your most
typical approach to art and select images from your own examples to .

illustrate your essay. Produce one of your selected artworks
emphasizing a different approach (formal or expressiveHhen examine
the original and the new work and compare and contrast the element.~
of the work.1; and the way the fon1} relates to the meaning. Does one

approach convey your meaning more effectively'?

RELATED QUESTIONS:
What is the form of what I am creating'?
What connections carl I make to my art and why'?
What does the foml of this v.'ork say about its context?

What are the formal elements of the work?

How does art make meaning'?
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THEATRE

What does tbis mean to me ?

.How- did I respond?

.How does the work help me look at myself in a I:lew way?

.How does life affect theatre? How does theatre affect life?
'. How does the collaboration between audience and performer

affect the creation of meaning in the theat:re'? -

Tlu.ough participation in and/or attending theat1.e per:formances. the,/earners discover how the experienceevokes .feeling.S' and emotions. .

Performance Objectives:

Learners will:

Pr,mary Level Upper Elementary/
Middle Level

High School Level

.Identify various levels of

meaning in a theatrical work.
.Articulate the various ways
theatre can lead to creative
self expression and personal

meanin~.

.Articulate the importance of
diversity in the making,
interpretation and evaluation
of theatre. ( e.g.. gender. muJti-
cultural and. nontraditional).

.Compare a liv~ th~atrical
experience with viewing a
filn1, listening to radio. orreading a book. ,

A Closer Look:

An arts experienL;e serves th~ viewer and doer at many levels. The process of making meaning through
aesthetic (philosop-hical) choices is complex: there are as many levels ofmeaning as there are choices. On all
levels, the processes involve di~covery, research, thoughtful consideration, experimentation and presentation.
Leam~~ consider meaning. and lack of meaning.
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Primary Level
Have learners pick a special moment from their lives. Imagine a picture of

this moment: With partners, create a living picture of that moment. Share it
with the clas~. Discuss what is happening in the pic~re. Describe how the

characters are feeling. Explain why certain conclusions were reached.
RELA TED QUESTIONS: .

What is thIs work trying to express? Does .it achieve that'?
In what ways was the theatrical process effective?

What responses are evoked:?

Upper Elementary /Middle level
View a video/film/production. Describe how it created meaning and form
Identify the various levels of meaning. Could this work help people deal

w.ith problems'! Explain.
RELA TED QUESTIONS:
H-ow might one gain a new understanding from a theatre event'?
In what ways was the theatrical process effective'?
What basic component,; are needed to appreciate and participate in a

thcatre event?

High Schoo1 Level -.
Choose an incident cOJnrnon to the participants. Divide into small groups
to discuss what happened. Have each group re-enact what happened.
Compare the pr~sentations. What was the saille or different? Why'?

RELA TED QUESTIONS:
What responses are evoked'? What. makes this theatre experi~nce valuable?

Choose an incident from the news. Re-enact the incident. Discuss how
interpretation might be shape~ by prejudice, ignorance or viewpoint.
Do the abov~ activities with a short story. Have members of the class think
of something very important that they need to say-a meaningful concept,a personal aesthetic choice. The choice may bethe,voice 'of a designer, .

director, perfonner or audience member. Create it using appropriate media.
In smaller groups reflect on processes that were involved. Add learners'
reflections to their portfolios. Re-evaluate these in six months. In large
groups, discuss the existence of variQU~ voiGes in the work.
RELA TED QUESTIONS:
What is this work trying to say? Does it achieve that'?
In what ways w~ the theatrical process effective? -

How does theatre change lives?

Advanced Level
As critic for The New York Times, have learners write a critique discussing
the v9ice of the director or designer in a theatrical work. Did it contribute
to or change what learners perceived to be the playwright's intent'! In
rating the critique, consider justification or vie~oint and completeriess.
RELA TED QUESTIONS:
What is this work trying to express? Does it achieve that'!
What responses are evoked? Why is this good?
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DANCE

What is m y response ?

.How does this work affect me?

.Why is this work important'?

.How does understanding emotions and feelings influence
a response?

'A variety of experiences in dance engage the emotions and intellect. Since people dance for a variety of
reasons, responses will differ. Awareness and identification of one's inner being reflects on the response to
dance. What the r~sponse is! is not as important as the awareness of the response.

Learners will:

Upper Elementary /
Middle Level

High School LevelPrimary level

.ResponQ to a selected
assigned activity . .Create a work displaying a

response.
.Respond'to a selected
activity through movement.

Advanced Level

.Create a work combining

responses.

A, Closer Look:

A variety of dance experiences engages the participant both emotionally and intellectually. Dance brings to
the surface emotions and feelings and allows participants an opportunity to recognize their response and
express it both verbally and through movement
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Primary Leve1
The facilitator plays a piece of music tllat would evoke some kind of a
response. The participants respond and express their responses to the piece

of music.
RELA TED QUESTIONS:
How do we create and communicate through dance?
What is being communicated?
How does dance convey meaning?

Upper Elementary/Middle Level
Select an approved accompaniment and create a danc-e that expresses

response to the accompaniment.
RELATED QUESTIONS:
How do we create and communicate through dance?

What is being communicated?

How does dance convey meaning?
How does dance enrich one's life?

High School level
The facilitator assigns a response to the participants. Create a dance that

reflects the assigned response.
RELA TED QUESTIONS: -
What are the principles. processes and structures used in movement studies
and choreography? -' , -

What is being communicated? ,- ,

What connections can one make to dance?

Why is this experience significant?

Advanced Level
Create a dance that communicates an emotional response. The selected
production enhancement should also reflect a response.
RELATED QUESTIONS:
Why is this experience significant?
What connections can be made between dance and other fields of study?
How would a person evaluate this experience?
How are learners reacting to this and why?
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MUSIC

How does music relate to life?

.How does this music make connections to life'?
~ Does it connect to my life? .

.Who might feel connected to this music'?

.What message/feeling is generated by this music'?

M1L\,ic. a.\, with all(~rtheartJ.. can be viewed as a portrayal of the .'tension and rele~.e ..phenomenon that
is a part (~r I~re.~. eJ\"pe~.iences. Learnel..\, begin b.v ident~/jIing the expressive elements q{ music. Through
pel:f(Jrming and listeninf?; to mUj.ic. learnel"S discover how the music r~f1ects sig:rz~ficant eJX'periences that

eyoke l'eelin.gs and ~motion~.

perf6rrria:i\cec~' 0 bj ectiv es"

le9rners will:

c ., .

Primary.J.eyer Upper Elementaryj ~1." rc
Middle Lev~1 "; ,-:-.

High ~chool ,Level

.
.Describe how the expressive
musical elements reflect life -

experiences.

-.' c
o'Jdentify the expressive :

mus.ical elements i~ )ive. or:
'recorded music. -

.De-scribe how the expres..~ive
musical elements reflect the
feelings Of characters in
program music.

Advanced Level

.Select or create a musical

~ork that relates to rhe

learner's life and describe the

relationship.

A Closer Look:

Teachcrs'can pronlote ,aesthetic understanding through
-.exfJosing leamer:s to music which exemplifies a wide variety of.moods..modeling a rich vocabulary of musical descriptors. -

.-fostering ,an en,vi~onment that encourages learners to reflect on the connections between
, niu.'iic and life. --' -
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Primary Level
Listen, .sing or playa piece of music. Ask learners to map the contour of

the melody and to represent visually the changes cin 1oudne.ss which they
hear. ., -

.
RELATED QUESTIONS: ..' .' , How do the skills/language communicate? '. ." c ..,

How does this music relatetri life? ' , ;:;',:;,: ;: ' .,

Upper Elementary/Middle Levet- -' -'-, '- -'. c , .,: ;' , .:' -,
, Select a piece of music whichtelIs'a story: e.g.. ..Till Eu'ensplegel's Merry

-.-" :c Prank.') by StrdUSS." Ask leame~ to disc~s!\ how the choice qf instruments.
,.. .c ; ., '.' '.tempo, etc, i.!\ reflective of the chardcters.c ' 'c- ;.c ,

, RELA TED QUESTIONS: , ., ,

.: : ..-:".'.-:,' c How are the senscs included in response to mu!iic'! ' .

.':.. ,-How .well does thismusicev.oke arespun!ie'!.
., ;,.: ..What connections can be made ropcT!ionar experience?

High School Level
Have Je~mersselectshortse~1)eQtsQf n~usic to tell~~b9l;1t ,S?~~~~.ingi

tha~ happenedto"t~eni,te~e~tly:(an'a.thl,etic -victory 'q(d~fea." , ., ." , ."
with their brother orsister:e~c)~cHave eachleamer putthesegm~nt"..., -, " c , -
tQgether; o~ "an a~dio.tapecto telr ofhi~het experience~::J :.: :,'.. : -", ,'~"-

., -, ., , -.,,' .,

, ,
Using technology.cre~te,ac~mpositi~n,which ,wquld ,.~~lp future\

~~tA~~~
Howdoe~ musi,c relate~othe,individUal?:0,:, ': '~oo,:', ";.oo::~':::o'

, ' 0What connections can be made to-opersonal experie~ce'?- -0 ~, ' "
c

What connections can be made to other times, placcs and cultures'!

How does thisimusic relate to life:? : ,
What does it mean in the context of it~ time and place'? .c
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